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research (cf. Millar and Salt 2008 for some
preliminary survey results amongst UK
university career services used by
employers to recruit international students).
However, one can also attempt to avoid the
narrow focus of such ,choice models',
without immediately abandoning the
,demand side", by asking other questions
and following different methodologies.
Thus, the question of why students go
abroad needs to be turned into: How do
they become geographically mobile? In
doing so, attention automatically shifts
towards a processual perspective: the usual
assumption of the student as the main
agent whose motivations cause the move
abroad is relaxed and the influence of other
actors and events that have been involved
in the process of becoming mobile can be
observed; studying abroad is not
necessarily any more the result of a one-off
choice, but instead the outcome of a
sequence of events which in the end lead
the student abroad.

The next section of the paper presents the



paper). Still, in view of the sample reached,
two reservations need to be made. On the
one hand, the sample contains none of
those students who are often labelled in the
German media as ,NC-Fluchtlinge" (e.qg.
Spiegel Online 2006; Der Tagesspiegel
2010). This group comprises those
students who want to study one of the
subjects (e.g. medicine) for which places
are administered by a Germany-wide
central application system, but fail to do so
due to the high entry restrictions (numerus
clausus) set in these subjects. Thus, they
decide to go abroad in order to study the
preferred subject there (and often return to
Germany after a few semesters). Given this
dominant motive, their absence in the
sample is not considered a major
constraint. On the other hand, the fact that
the respondents of this study started their
academic career abroad between 1996
and 2004 indicates another specificity.
During that time period, the ,old", i.e. pre-
Bologna, academic degree structure
(,Magister", a ,Diplom" or the
,Staatsexamen’) and a corresponding
course structure were still in place in
Germany; thus, the first academic degree
could be acquired only after a study period
of around five years (depending on the
subject) with no officially recognised degree
before that. Although the ,new" degree
structure with Bachelor and Master was
slowly introduced after the Bologna
Declaration in 1999, all respondents — if
they started studying in Germany and not
abroad anyway — started out in the old
system so that there was no ,break" which
might have caused them to think about
studying abroad for a Master. Due to the
institutional changes in the German
university system, this study might thus
appear as somewhat dated, but the
following analysis will point out aspects
which are relatively unaffected by this
change and can thus be said to play a
continuing role in bringing about student
mobility.

At the beginning of the interview, the
respondents were asked by the interviewer
to narrate their life until the present. They
were asked not just to relate why they went

abroad, but to start at a point where they
thought their story would make sense to the
listening interviewer. This part was followed
by questions mainly referring to what had
been told, either to elicit more detailed
accounts or to clarify aspects which were
unclear. If the respondents had not talked
about it themselves, they were finally asked
how they had funded their foreign degree
and if they had previous experience of
travelling or living abroad.

Contacting the interviewees via a person
they knew turned out to be an advantage,
as most of the interviewees were willing to
recount their lives, including more personal
aspects such as relationship or family
issues. The interview was complemented by
a short questionnaire asking for basic
socio-demographic information about the
respondents themselves and their parents.

Since the paper does not regard student
mobility as the outcome of a one-time
individual choice based on specific
motivations, the analysis pays close
attention to sequences of actions and
events occurring in the respondents'
narratives. At the same time, the focus is
not just on what is told (the content), but to
some extent also on how it is told (which
aspects are emphasised, where are they
placed in the narrative etc.; cf. Kohler
Riessman 2008). Naturally, the
respondents also refer to their motivations
for why they studied abroad while narrating
their life, e.g. the wish to be fluent in a
foreign language and to experience another
culture, the interest in a well-structured
academic programme, the possibility (for
men) to circumvent obligatory military or
civil service and often also the desire to
attend a prestigious university (although the
last reason is frequently more noticeable
from the actual choice of university than
from the statements in the interview). But
since this paper aims at highlighting
aspects which either precede individual
motivations or have an impact on the
students" itinerary on their own, the
motivational dimension has been excluded
in the ensuing analysis.



The role of previous mobility
experiences

Given the opportunity to tell their life and
how they came to acquire a degree abroad,
most respondents interestingly refer in their
narrations to prior encounters with other
countries or cultures. These references to
previous mobility experiences strongly
resonate with statistical findings on student
mobility which point out that such
experiences raise the likelihood of being
mobile again (King et al. 2010). One should
thus assume that these early encounters
have a profound impact on the subsequent
life course and, indeed, most of the life
stories use this theme — albeit in different
ways — to convince the ,audience" that
studying abroad was the consequential
result of such experiences. Some of the
respondents achieve this by starting their
narration with a reference (almost in
passing) to their international family
background, in this way invoking the
impression that it was, as it were, nothing
extraordinary for them to end up studying
abroad. The following two quotes# of Rudolf,
son of a German diplomat, and Andrea,
daughter of an expatriate working for a
German company in Japan, illustrate this
point:

| actually started living abroad a lot
earlier. My family are diplomats and for
this reason | spent a lot of my youth
living abroad [...] | spent the last six
years of schooling in Paris, where |
went to the German school. It goes
without saying therefore that | was
socialised somewhat in France and for
this reason it was clear from the outset
that at some point during my studies |
would want to return to France or Paris.
(Rudolf)

Basically... well, | ultimately studied in
Southampton, because I've lived
abroad for practically the whole of my

4 All quotes are translations from the German language
and try to preserve the original turn of phrase as far as
possible; omissions are denoted by square brackets,
italics indicate that the speaker emphasised that word,
two dots signal a short pause.

life. | mean, by the age of 18, | had only
lived in Germany for three and a half
years. And we mostly went to German
schools, but the last one we went to
was the German school in Tokyo. [...]
Well, Germany was not necessarily the
target, well, the country | had to return
to immediately — for me it was more a
question of where can | find what |
really want to study? (Andrea)

But other interviewees — who grew up in
Germany — also begin their life story by
employing the theme of previous mobility
experiences. The difference to the first two
quotes is that since they cannot refer to
parents working as diplomats or
expatriates, they have to stress their
international orientation much more — thus
using words like ,always" or ,a lot" and lining
up several instances of mobility — in order
to convey the importance of these
experiences. Accordingly, Lena and Lisa
start off by remembering numerous travel
tours with their parents or school
exchanges:

| had always travelled a lot with my
parents [..] Not necessarily great
distances, but always in such a way
that the whole family enjoyed itself. We
went to Denmark a lot, to Holland a lot,
camping sometimes, plenty of holiday
cottages, that sense of travelling,
experiencing new things somehow —
that was always there [...]. And there
are a few legendary trips which my
parents undertook that as family
legends have been recounted again
and again and which really welded
them together. This is why | think that
travelling has always been a main
theme anyway. (Lena)

Well, whilst at school, | always took part
in school exchanges with heart and
soul. [...] I didn't and don‘t find it
difficult, relatively speaking, to learn
languages, | never really had a problem
with that when | was at school. Those
were always the fun subjects, school
exchanges were the highlight. That's
what made an impression on me a bit,
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why | am interested in other countries. |



over oto

last point, one might think of Hauke and
Jakob again: if they had not come to
experience their school stay abroad so
positively in the end, they might have
refrained from going abroad again later in
their life. By pointing out that the
acquisition of mobility capital results from
the interplay of these different sources,
Murphy-Lejeune (2002: 56-59) also warns
against seeing family influence as too
overbearing.



,Socially-embedded nature of educational
mobility and the importance of various
kinds of social networks in explaining how
and why young adults [...] decide to move
abroad for their tertiary education" (Brooks
and Waters 2010: 146, italics in original).
As Brooks and Waters (2010: 146-153)
suggest in relation to their analysis of
British degree-mobile students, other
people's influence on the students'
decision to study abroad can manifest itself
in various ways — e.g. siblings, friends or
other students from one"s school/university
can function as role models, by having been
abroad themselves, offering advice and
reassurance. Furthermore, (foreign)
partners or other romantic attachments can
be the reason to develop the idea of going
abroad or can considerably influence the
choice of a country and/or institution (cf.
Favell 2008 and Mai and King 2009 on
Jove" as an important factor for migration
processes). Both their investigation and this
paper's analysis provide ample references
on how ,others" partake in different ways in
the process of the students becoming
mobile — in some cases making it
impossible to say exactly whose actions
ultimately ,caused" student mobility. Again,
this means a major departure from the
previously criticised theoretical model with
its focus on individual decision-making as a
starting point for explaining the occurrence






I"d found out that if | applied directly to
the LSE, | could join their MA if | had
already completed my Vordiplom
[preliminary  studies] and  two
semesters of my Hauptstudium [main
studies], i.e. | wouldn't need to
complete my degree in Germany. And
then | thought, well, why not, that
sounds much better than going there
for a year and then having to come
back and complete my degree anyway.
(Petra)

The fact that the educational mobility of this
group of students is strongly influenced by
the in-built opportunities of the academic
system, does not just point to the process"s
social embeddedness, but also underlines
its (at times) specifically institutional
dimension. They also differ to some extent
from the other respondents mentioned
before as the encounters they remember as
influential for their educational mobility
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employees, but also open to others (cf.
Hayden 2006: 18-19). When remembering
how it came to their starting their BA degree
at a British university, both of them refer to
the school, to the other pupils there and to
the role teachers played in the process:

Why | decided not to orient myself from
Brussels back to Germany but towards
the UK? [...] I would have to say that it
had to do with outstanding conditions
[..] at the European School. For
example, our English lessons were
taught by native speakers, i.e. teachers
from England, who in our final year, our
last year at school, provided us [...] with
the UCAS application forms and
explained them to us, as well as
assisting us with our individual
applications. There was a great deal of
support and information as well. As a
consequence, more than half of my
German-speaking class at the
European School went to the UK. Thus,
it was almost a, not just almost, the
majority didn't go to Germany to study,
but to the UK. Like many from the
European School went to the UK
anyway, not just those from the
German-speaking class. (Georg)

[...] there were others in my class as
well who had also thought about going
to England [..]. So there had been
discussions with other fellow pupils. [...]
We also had... there was an English
teacher at school who always looked
after the students very well, in the
sense that he gave us information, told
us how the application process worked.
And | can still remember, it was... he
also — when you submit your UCAS
application, you need some sort of
reference, [..] and he wrote my
reference. Even though he wasn't my
English teacher, he assumed the
responsibility of talking to various
teachers and then writing the reference
for me for the university. [ponders]
Well, | suppose that also must
have played a role, somebody
being there, you know, who
provided us with information and

ultimately facilitated the whole thing for
us. (Felix)

In spite of the slight differences in the way
both respondents recount the past
situation, their quotes clearly convey that
the teachers" actions had a pre-structuring
effect for directing these pupils towards a
British rather than a German university.
Especially Georg's account with its
emphasis on the teachers" actions, and on
how he was part of a majority of pupils
doing the very same thing, conveys how
going to the UK appeared as a very ,natural"
thing given the circumstances. Thus, in a
way, his example is quite complementary to
those respondents mentioned before
whose actions were determined by doing
something in contrast to others. Later on in
the interview, Georg compares his path to
Oxford with that of other Germans he
became friends with there, acknowledging
again the influential role the school played:

Many of my friends, also in Oxford, who
went there, took a bit longer to latch
onto the idea of applying there; at
school in Germany, they weren't at all,
they weren't even helped with the
application, they weren't even given the
idea. Well, this needs to come into
one's mind in the first place. Why
should | go to the UK?... In Germany, |
think, it is still the first reflex — quite
normal anyway, isn't it — to orient
oneself within Germany. (Georg)

Previous research on the children of
diplomats, expatriates or other
transnationally mobile professionals has
highlighted the important role educational
institutions play in the formation and social
reproduction of what is often called a
,transnational capitalist class" (Sklair 2001)
by providing them with a cosmopolitan (or
at least ,European®) outlook on the world
and a thereby associated habitus, as well
as fulfilling important networking functions
for these communities (Hayden 2006;
Shore and Baratieri 2006; Waters 2007,
Moore  2008). But the scenario
remembered by Georg and Felix further
suggests that research should also take a
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closer look at how such schools might
actually pre-structure decisions with regard
to the children's further educational
trajectory by providing specific information
and support. Why does the school offer
such a service? How is such information
taken up by the children and their parents?
Does it become part of the pupils'
interactions and if so, how does this in turn
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in the following passage of Sandr
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students" motivation for mobility as being
linked to a habitual disposition that dates
back to earlier encounters with foreign
countries and cultures, but that at the same
time favours the re-enactment of such
experiences. In contrast to Murphy-Lejeune,
though, it was argued that such a
disposition alone is not sufficient to explain
education-related mobility, since the
habitus® mode of operation does not
prescribe specific actions according to
Bourdieu (1990). For this reason, the
numerous references to other people in the
respondents" narratives were used to gain
insight into the social relations the students
were embedded in at the time (cf. Abbott
2007; Brooks and Waters 2010). The
analysis presented four typical ,situations"
of social embeddedness and how these
,triggered" the move abroad and/or directed
it in a specific way — as resulting from an
encounter with others, as being part of a
partnership project, as a result of processes
of identity boundary drawing and, last but
not least, as a consequence of attending a
specific school setting. By pointing out how
,negative" relations can come into play as
well in re-directing the students" trajectories
and how ,strong® ties, in the form of
partnership relations, allow benefiting from
another person's mobility capital, the
analysis has furthermore added
substantially to the previous findings of
Brooks and Waters (2010). In a last step, it
was shown how the timing of the

17



Bourdieu, P. and Wacquant, L. (1992) An
Invitation to Reflexive Sociology.
Cambridge: Polity Press.

18



Heublein, U. and Hutzsch, C. (2007)
DAAD/BMBEF-Fachkonferenz zur Auslands-
mobilitat.  Untersuchungsergebnisse im
Uberblick: Internationale  Mobilitat im
Studium.  Studienbezogene Aufenthalte
deutscher  Studierender in  anderen
Landern. Berlin: DAAD/HIS.
<http://www.his.de/pdf/21/auslandsmobili
taet.pdf> [Accessed: 20 May 2011].

HEFCE (2004) International Student
Mobility: Final Report. London: HEFCE
Issues Paper 30.
<http://www.hefce.ac.uk/pubs/hefce/200
4/04 _30/> [Accessed: 20 May 2011].

Jahr, V. and Teichler, U. (2002) Employment
and work of former mobile students, in
Teichler, U. (ed) ERASMUS in the
SOCRATES Programme. Bonn: Lemmens,
117-135.

King, R., Findlay, A. and Ahrens, J. (2010)
International Student Mobility Literature
Review. Report to HEFCE, and co-funded by
the British Council, UK National Agency for
ERASMUS. Bristol: HEFCE.

<http://www.hefce.ac.uk/pubs/rdreports/2
010/rd20_10/> [Accessed: 15 May 2011].

King, R. and Ruiz-Gelices, E. (2003)
International student migration and the
European ,year abroad" effects on
European identity and  subsequent
migration behaviour. International Journal
of Population Geography, 9(3): 229-252.

Kohler Riessman, C. (2008) Narrative
Methods for the Social Sciences. Thousand
Oaks, CA: Sage.

Koser, K. and Salt, J. (1997) The geography
of highly skilled international migration.
International  Journal of  Population
Geography, 3(4): 285-303.

Lamont, M. and Molnéar, V. (2002) The
study of boundaries in the social sciences.
Annual Review of Sociology, 28: 167-195.

Li, M. and Bray, M. (2007) Cross-border
flows of students for higher education:
push-pull factors and motivations of
mainland Chinese students in Hong Kong

and Macau. Higher Education, 53(6): 791-
818.

Mai, N. and King, R. (2009) Love, sexuality
and migration: mapping the issue(s).
Mobilities, 4(3): 295-307.

Marceau, J. (1989) A Family Business? The
Making of an International Business Elite.
Cambridge: Cambridge University Press.

Maringe, F. and Carter, S. (2007)
International students” motivations for
studying in UK HE: insights into the choice
and decision making of African students.
International  Journal of Educational
Management, 21(6): 459-475.

Mazzarol, T. and Soutar, G.N. (2002) ,Push-
pull factors influencing international
student destination choice. International
Journal of Educational Management, 16(2):
82-90.

Mechtenberg, L. and Strausz, R. (2008) The
Bologna process: how student mobility
affects multi-cultural skills and educational
quality. International Tax and Public
Finance, 15(2): 109-130.

Millar, J. and Salt, J. (2008) International
students and the labour market: experience
in the UK. Paper presented at the
Leverhulme Programme conference on
Mobility in International Labour Markets.
London: UCL, 15-16 May 2008.

Moore, F. (2008) The German School in
London, UK. Fostering the next generation
of national cosmopolitans?, in Coles, A. and
Fechter, A.M. (eds.) Gender and Family
Among Transnational Professionals. New
York: Routledge, 85-101.

MuRig-Trapp, P. and Schnitzer, K. (1997)
Vorbereitung auf Europa durch Mobilitat
und Internationalisierung des Studiums.
Kurzfassung. Ergebnisse einer Unter-
suchung zur Auslandsmobilitat deutscher
Studierender und zur Internationalisierung
des Studiums an deutschen Hochschulen.
HIS Kurzinformation A14/97. Hannover:
Hochschul-Informations-System (HIS).

19



Murphy-Lejeune, E. (2002) Student Mobility
and Narrative in Europe. The New
Strangers. London: Routledge.

Netherlands Organization for International
Cooperation in Higher Education (NUFFIC)
(2005) International mobility in education
in the Netherlands 2005. Den Haag:
NUFFIC.
<http://files.nihankara.org/mobility-
monitor2005-EN.pdf> [Accessed: 15 May
2011]

Parey, M. and Waldinger, F. (2011)
Studying abroad and the effect on
international labour market mobility:
evidence from the introduction of
ERASMUS. The  Economic  Journal,
121(551): 194-222.

Papatsiba, V. (2006) Making higher
education more European through student
mobility? Revisiting EU initiatives in the
context of the Bologna Process.
Comparative Education, 42(1): 93-111.

Papatsiba, V. (2005) Political and individual
rationales of student mobility: a case-study
of ERASMUS and a French regional scheme
for studies abroad. European Journal of
Education, 40(2): 173-188.

Shore, C. and Baratieri, D. (2006) Crossing
boundaries through education: European
Schools and the supersession of
nationalism, in Stacul, J., Moutsou, C. and
Kopnina, H. (eds.) Crossing European
Boundaries. Beyond Conventional
Geographical  Categories. New York:
Berghahn, 23-40.

Sibson, R. (2006) The United Kingdom, in:
Kelo, M., Teichler, U. and Wachter, B. (eds.)
Eurodata. Student Mobility in European
Higher Education. Bonn: Lemmens, 96-
113.

Sklair, L. (2001) The Transnational
Capitalist Class. Oxford: Blackwell.

Spiegel Online (2006) Deutsche Studenten
Uberrennen Osi-Unis. 17.1.2006.
<http://www.spiegel.de/unispiegel/studiu

m/0,1518,394239,00.html> [Accessed: 20
May 2011].

Statistisches Bundesamt (2008) Deutsche
Studierende im Ausland. Statistischer
Uberblick 199622006. Wiesbaden:
Statistisches Bundesamt.

Szelényi, K. (2006) Students without
borders? Migratory decision-making among
international graduate students in the U.S.,,
in Smith, M.P. and Favell, A. (eds.) The
Human Face of Global Mobility.
International Highly Skilled Migration in
Europe, North America and the Asia-Pacific.
New Brunswick: Transaction, 181-209.

Teichler, U. (ed.) (2002) ERASMUS in the
SOCRATES Programme. Bonn: Lemmens.

Teichler, U. (2004) The changing debate on
internationalisation of higher education.
Higher Education, 48(1): 5-26.

Waters, J. (2007) ,Roundabout routes and
sanctuary schools" the role of situated
educational practices and habitus in the
creation of transnational professionals.
Global Networks, 7(4): 477-497.

Waters, J. and Brooks, R. (2010) Accidental
achievers? International higher education,
class reproduction and privilege in the
experiences of UK students overseas.
British Journal of Sociology of Education,
31(2): 217-228.

West, A., Dimitropoulos, A., Hind, A. and
Wilkes, J. (2000) Reasons for studying
abroad: a survey of EU students studying in
the UK. Paper presented at the European
Conference on Educational Research,
Edinburgh, 20-

20



Annex

Table: Overview of the interviewees

Inter- Year of

viewees birth Gender
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